Remembrance education and history
teaching in Italian schools: didactic
practices and current researches
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mm  History and the Rise of Memory

e global and digital memory managment
e Not only local and national
e Non only public actors (professional vs popular history)
e Formal/informal/not formal education

mmmw  What happens in Italian schools:

e contested histories=> the Risorgimento’s counternarrative
e national memorial days and didactic practices

Current research: issues, topics, problems

e EU and Remembrance education in the global education policy context
e «Youth and History» in the age of Multiple Pasts
e Towards a comprehensive history and memory literacy
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Current ditemmas ...

* which is "the best, most convenient past” in the
age of contested, multiple past?

* functional memory/heritage 2>

public discourse on shared memories = peaceful
coexistence of different collective identities

from “cancel culture” to “puzzle culture” (post-
modern multiperspectivity)
protection/enhancement of local heritage



What

ha ppens N * The Risorgimento’s counter-narrative
|ta | 1an  Memorial days and didactic practices

schools?
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2) 2010-2020
Neo-Bourbon success =2

* «Traditions»
Role-playing team-game]

SR
ré

UNIVERSITA Y (Sfl

DEGLI STUDI DI BARI
ALDO MORO anc
DIPARTIMENTO DI * Savoy tradition cards

STUDI UMANISTICH * Neo-Bourbon tradition

DISUM
PLAaYING WiITH TiME / TEMPO IN GIOCO . CH?S;ical B
HISTORIA E PHILOSOPHIA LUDENS

InTERNATIONAL CONFERENCE - UNiBA 15-171H ArriL 2019
A cUrA bl AnTonio Brusa e AnnaLisa Caruto

Sociela
Filosofica

ltaliana
Done o Ban

Claudia Villani - Bologna, 10 dicembre 2021



» didactic labs for «historical memory literacy» 2>
the ability of handling memories and public uses of the past

1.«Brigandage at school»

2.«Neo-Bourbonism in the classroom»




«Brigandage at school»

* Introduction: brigand iconography

* Dossier of Iconographic Sources

e Sources of proceedings

e Division into groups (brigands,
peasants, women, priest, Italian
soldier, doctor ...)

 Writing a diary page

* Debriefing

l

«What would happen without
historians in an ideal country where
each family keeps only its memory and |
its personal view of the facts?»  cludiavilani- e

-------




"... there would be a great confusion among men: each one has his/her
own history, his/her own perspective. Without the careful analysis and
acute selection of historians, we would live in confusion..."

"...we would be in chaos. Each family would believe its own story and,
above all, compete to be right."

"...we would not know history."

"...we would never know what really happened in the past."

'

s .. We WOUIdn't kI’IOW Where we came from.”

" ..there would only be so many wars, because of mankind...”



«Neo Bourbonism in the classroom»

DOSSIER:
1. Sissco Dossier

_ _ 2. For the Pro team: passages taken from the
Dossier (sources, articles, etc.) books of P. Aprile «Terroni» and «Carnefici»

Division in two teams (for/against) 3. For the Cons team: historiographical texts
Debate written by A. M. Banti, G. L. Fruci and C. Pinto

4. Selection of historical sources

2 icebreaker videos + brainstorming

] ]
A day of remembrance for the 5. Text of the motion of the 5-star Movement
Southern victims of the Risorgimento: ‘\
for or against?" ‘\ \\\\/// /
* Debriefing \ =
. «South Party» (‘you are aIv:/ays
. someone's
& /o o o~ T Southerner’)

students have proposed to establish a national day of the
Italian victims of the Risorgimento (‘because we are all Italians
in the end’)



Memorial c/a/«s', drdactie prac lices belween é/&*b‘aﬁ; and a/?/'z&/(@é//'a educalin, ..

WHAT HAPPENS IN ITALIAN SCHOOLS ...?

 where teachers are asked to celebrate an overwhelming series of memorial days

 where remembrance education is supported as one of the best way to teach human
rights respect and to create “good” citizens

!

RESEARCH PROJECT ON “CIVIL CALENDAR, CITIZENSHIP EDUCATION
AND HISTORY EDUCATION IN THE 21st CENTURY”

(1) explore the effects of some memorial days celebrated in Italian schools (Micciche, Ambrosi,
Angelini)

(2) analyze “Remembrance, Citizenship and History education” policies (UN, UNESCO, Council of
Europe and EU) and compare them with national/regional trends (Boschetti, Colla, De
Michele, Villani).
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Case studies — * absence of historical narratives and historiographic

references
* an absolute centrality of memory, fully identified with the
1.the memorial day for the victims knowledge of the past
of massacres and mafia murders / * witnesses and victims = lconic and symbolic dimension

(21 March): analysis of didactic (WITHOUT history)

practices and outputs (Andrea

Micciche) - centrality and innocence of the victims, without distinctions
(victims of terrorism, victims of the State ...)
2.the memorial day for the victims - reference to an abstract scheme of “violence vs. State”,
of political terrorism (9 May): ‘ ”I)/iolen’ce .vs. derDocratic institutions” (without questioning
analysis of didactic practices and ,Sta_te_ > Y'OIence )
- justicialism

outputs (Luigi Ambrosi)

. . .. - 80% believe it is essential to give voice to the witnesses=victims, using
3.the memorial day for the victims : : . :
£ Hol 27 ) an emotional approach to address the subject of the denial of rights
of Holocaust ( _ an.uary). - historical videos and films are used almost as if they were direct
(Margherita Angelini) - all the teachers talk about European concentration camps , 40% do
not deal with the subject of Italian concentration camps
- weak awareness of the importance of explaining the ‘consensus’



Current

resea rChes * EU and Remembrance education in the
global education policy context
ISSUES, tOplCS’ * «Youth and History» in the age of

Multiple Pasts
prOblemS  Towards an history and memory literacy
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7 - Bemembrance education i the //a/a/ educalion /o/?bf eontext ,,,

The relationship between human rights education and memory policies
have replaced (and partly undermined) the relationship between citizenship
and history education

So we wondered:
 how to historicize these trends in relation to the main international
organizations’ education policies

* whether there is a relationship between memory and education policies
and current trends in history and citizenship education / both at
international and national level



Global education trends and the EU education policies
(XIX-XXI century)

Approach: EU PROMOTED (1990s —XXIst CENTURY):
Exploring the relationship between two
processes: e policies aimed at becoming the most competitive

knowledge society (incorporating many OECD surveys
and indicators)

* its own Charter of Fundamental Rights

* its own vision of key competences

- Nation-States answers to globalization
- Citizenship and education policies

Education policies’ main concerns

(XIX-XXI century) * its own instruments for building an European
1) National identity Educational Area
2) Labour Market * an European policy of remembrance: up to 2000 EU

proposes itself as the main interpreter, guardian, heir
of a world history marked by the tragedy of the
Holocaust 2 moral/normative pedagogy of memory

3) Development
4) Multiple senses of belonging
5) Non formal/Informal education

l



28° Special Session of the UN General Assembly - Commemoration of the 60th Anniversary of the Liberation

of the Nazi Concentration Camps

- after the statements by UN General Secretary Kofi Annan, only two witness statements were heard
before the debate: Elie Wiesel and Brian Urquhart = VICTIM + LIBERATOR

EU statement

Mr. Asselborn (Luxembourg) (spoke in French):

There are places and events that are never lost in
history. They always remamn present 1n the minds of
men. Auschwitz-Birkenau, Bergen-Belsen, Treblinka
and the other death camps are such emblematic places
that will never go away. They remam an ever-open
wound m the moral conscience of humankind. That 15
where the intentional planned and organized
extermination of millions of human beings was carried
out n the Naz1 death factones. It was there that the
expenence of humihation and the negation of humamty
found its most absolute expression. (-)

The duty to remember also wvolves an obligation

to educate, particularly the young generations. That
means not just 2 moral duty, but also a civic duty of the
highest order, which we cannot shuk. (-)

It seems particularly fittng that tlas
commemorative meeting should take place at the
Umted Nations, an Orgamzation that arose out of the
ashes of war and whose Charter, m its preamble,
speaks of the untold suffering of humankind The
Charter proclalms the emergence of a farer and more
peaceful world order based on respect for human nghts
and iternstional law and organized around
mternational mstitutions, which we have mherited from
the visionaries who met in San Francisco 60 years ago
and who created the United Nations, which remains a
source of mspiration and hope for all humankind.

Two magnificent texts the Convention on the
Prevention and Punishment of the Crime of Genocide
and the Unrversal Declaration of Human Rights, adopted
on 9 and 10 December 1948 respectively, express the
same wvision, deeply imbued with humanmism The
European venture was launched along the same lines

shortly after the Second World War

Claudia Villani - Bologna, 10 dicembre 2021



Here we have the spreading all over the
world of a new victims-liberators paradigm
(Absolute Evil/Absolute Innocent)

(without history/without compensation)

* jtis a policy of remembrance to honour The Politics ‘9 certain

'victims' and 'liberators’ of Trauma representation of a
in Education past event so that it
has a certain impact
on the collective
Imagination’, so that it
arouses a 'certain
type of emotion’
according to a'certain
type of educational
effect’

* Itis a politics of emotions that can amplify l
identity policies, simplifications, the
absolutisation of places and events.

MiCcHAUNOS ZEMBYLAS

* human history is based on a narrative of
fall and rebirth after the absolute evil of
the Holocaust

* the significance of the EU is linked to this
new version of 'never again’ i e




What do this kind of memory politics and remembrance education
have in common with the main topic of international education policy,

the so-called politics of competence?

In this view, for an affluent society, it is necessary
to acquire general competences (which respond
to current perceptions of emergencies), instead of
the ability to handle specific areas of knowledge

In this view, for an inclusive, democratic society,
it is sufficient to remember the worst to avoid
it, instead of the ability to handle the
complexity of human actions and choices in
history

- they ask both for general attitudes of active citizens and
workers, who are considered individually responsible towards
current social and political challenges

THE (EDUCATIONAL) PROBLEM IDENTIFIES ITSELF
WITH THE PROPOSED (EDUCATIONAL) SOLUTION.




BEYOND VICTIMS AND PERPETRATORS

Claudia Villani -

Bologna, 10 dicembre 2021

HISTORY as «POWERFUL KNOWLEDGE»

|

shifts the issue of responsibility from the field of
criminal justice, from the assessment of individual
ethical/legal guilt, to that of collective historical
and political responsibility

Implicated subjects occupy positions aligned with power and privilege without being themselves
direct agents of harm; they contribute to, inhabit, inherit, or benefit from regimes of domination

but do not originate or control such regimes. An implicated subject is neither a victim nor a

perpetrator, but rather a participant in histories and social formations that generate the positions

of victim and perpetrator, and yvet in which most people do not occupy such clear-cut roles. Less

“actively” involved than perpetrators, implicated subjects do not fit the mold of the “passive”
bystander, either. Although indirect or belated, their actions and inactions help produce and
reproduce the positions of victims and perpetrators. In other words, implicated subjects help
propagate the legacies of historical violence and prop up the structures of inequality that mar the
present; apparently direct forms of violence turn out to rely on indirection. Modes of implication
—entanglement in historical and present-day injustices—are complex, multifaceted, and

sometimes contradictory, but are nonetheless essential to confront in the pursuit of justice.




KNOWLEDGE AND THE CURRICULUM

Edited by Arthur Chapman

Knowing
History
in
Schools

Powerful Knowledge and
the Powers of Knowledge

*‘UCLPRESS

HISTORY as «POWERFUL KNOWLEDGE»

As Young writes: l

“The ‘power’ of historical concepts lies not, as
in the sciences, in their ability to replace
everyday concepts, but in their use to challenge
conventional views of the past and present ...
Without the opportunity to acquire historical
concepts, a student’s intellectual capacity can
be impoverished; they may be unable to make
the best decisions for shaping

their future because futures are always
extrapolations from the present and the
present always has an embedded past”.



2 - «YJouth ard History» in the ape of Mobbiple Pasts

In the age of memory policies, of mediated memories and of the politics of memory, it’s important
to explore how students and youth make sense of history, how school and public uses of the past
affect their historical consciousness and how history teaching works in this context.

As part of the activities of the Jean Monnet Chair HICOM 2018-2021, a pilot study was carried out at
the University of Bari with 30 questions of the Youth and History questionnaire and some new
guestions and items, submitted to 600 20-year-old university students .

This survey investigates historical consciousness, understood as a form of self-positioning and a
central part of individual and collective identity, having a bearing on values and interests,
influencing attitudes and actions.



The first results were presented during the Conference on EU Mediterranean Memories
and Challenges (21-23 October 2021):
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e disorientation with respect to contemporary history and
its complexity (see appeal/trust in history
textbooks)

e canonical interpretations of the (European) past up to the
first half of XX century
(modernization paradigm)

 more uncertain perceptions of the present and
expectations for the future (but deviations among
individual, national, European=EU future expectations)

* present-oriented regime of historicity, but rather
disenchanted

 multiple and kaleidoscopic identities

e good awareness on mediated past narratives
trustworthiness

Jean Monnet Chair, Univ. Bari, 21-22-23 October 2021
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Cattedra Jean Monnet » HICOM 2018-21 » Sfide storiche, politiche della
memoria ed integrazione europea, Mezzogiorno e area mediterranea

Network on European and Mediterranean History and
Memories (NEHME) - Declaration of Purposes

Signed at the Conference “Historical Challenges and Politics of Memory of EU Mediterranean Countries”,
Bari. 21-23 October 2021
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3 - First and Second tovel tistorisad thinking skitle for a
comprefensive kistory ad memory lteracy

How can history education give students the tools

e to better orient themselves in historical time?

e to let them make sense of the past in a self-reflexive way?

e to emancipate them from being only passive consumers/users
of historical narratives, at all levels?



Brusa = “Educazione della memoria”

As Nordgren wrote:

-“an engagement in everyday life uses of history cannot
primarily be to judge what is right and what is wrong but to
provide tools to participate in and balance the uses of history”
- “the answers are not to be found beyond subject-specific
education and disciplinary thinking, but rather in finding
connections to the tensions within the historical culture”

Claudia Villani - Bologna, 10 dicembre 2021
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HISTORICAL CULTURE

(PROFESSIONAL) HISTORY (NON PROFESSIONAL) HISTORY

“codified knowledge” = cognitive approach “life-orienting praxis” = identity approach
FIRST LEVEL SKILLS

handling the past (professional) re-construction: handling the past (non professional) re-construction:
Analyzing particles of the past from original sources Confronting past memories with context-related sources
Contextualizing particles of the past Contextualizing past memories and their actors
Connecting re-constructed History to the own present and Connecting past memories to their own present and future
future (historicity of professional history) (historicity of memories)

SECOND LEVEL SKILLS

handling (professional) history de-construction handling uses of the past (de-construction):

Analyzing particles of the past from historical narratives Analyzing uses of the past starting with their actors/agents
Analyzing contextualizations and scientific paradigms in Contextualizing their mediated and subjective narrative
historical narratives formats

Analyzing historical narratives for their offers of orientation  Analyzing uses of the past for their offers of orientation
(historicity of historical thinking paradigms) (historicity of private and public uses of the past)

HISTORY and MEMORY LITERACY

Claudia Villani - Bologna, 10 dicembre 2021



Thank you for the attention!
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Historical Historical

consciousness culture

Figure 3. Historical consciousness as an anthropological universal is intertwined with, but not reducible to historical culture.
The process of orientation takes place in specific historical context. Historical consciousness affects and is affected by the
epistemic practices in a given culture [Figure by author].
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1 201
1995 | 1995 995 0 .,0 2019
M M Ma. | Rombi’s M
EU ITA LICE] Survey LICEI

People often see history as a line in time. Which of the following lines
would you think best describes historical development? Mark only one
box!
a) Things generally get better 20.4| 20.6 10,4 5.6 3,3
b) Things generally do not really change 84| 7.2 4,5 7.8 6,6
c) Things generally get worse 8.8 5.3 4,5 3.3
d) Things generally repeat themselves 30.5| 32.0 46,8 56.4 63,7
e) Things generally go from one extreme to another 31.9| 34.9 33,3 27.0 25,3




